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Abstract : The purpose of this research is to answer the question: 
 “How is the effectiveness of Drama Technique in teaching 
pronunciation especially the sounds /t/, /d/, /θ/, /ð/and /r/?” The method 
of this research is pre-experimental research. The sample of this 
research was is students of Teacher Training and Education Faculty 
English Study Program Tanjungpura University Reguler B class A 
which consists of 25 students.  The treatments were given three times 
in order to know the effectiveness of teaching English pronunciation 
through Drama Technique. The technique of data collecting was 
reading test; some dialogues that were consisted of certain sounds that 
was being researched from a native’s drama. The research finding 
showed that the total score of students’ pre-test is 1747 and the total 
score of students’ posttest is 1888. The students’ total score in posttest 
is higher than the total score of students’ posttest. The result of effect 
size of treatment was 0.994. According to the criteria of effect size 
0.994 is concluded as moderate effect. 
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Abstrak : Tujuan dari penelitian ini adalah untuk menjawab 
pertanyaan : “Seberapa efektif teknik drama dalam pengajaran 
pengucapan khsusunya bunyi /t/, /d/, /θ/, /ð/and /r/?” Metode penelitian 
yang digunakan dalam penelitian ini adalah pre-ekperimental. Sampel 
yang diamati dalam penelitian ini adalah mahasiswa Fakultas 
Kegurusan dan Ilmu Pendidikan di Universitas Tanjungpura Reguler B 
Kelas A yang terdiri dari 25 siswa. Treatment diberikan sebanyak tiga 
kali. Teknik yang digunakan untuk mengumpulkan data adalah tes 
membaca; beberapa dialog yang diambil dari naskah drama native. 
Hasil dari penelitian menunjukkan data bahwa skor rata-rata pretest 
adalah 1747 dan data skor rata-rata posttest adalah 1888. Nilai rata-rata 
post-test lebih tinggi daripada hasil rata-rata nilai pre-test.  Hasil akhir 
effect size adalah 0.994. Berdasarkan kriteria effect size, 0,994 
termasuk efek sedang. 





here are many important factors that determine the success of learning a 
language. One of those factors is pronunciation. Pronunciation is the production 
of speech sound that is produced by speech organs for communication. It is supported 
by Richards, et all (1992:296) who state that pronunciation is how the way sounds are 
perceived. The people may want to describe what the other people do when they are 
speaking English. This is one of the aspects of speech that is an activity carried on by 
the people who use English for communicating. Jaleel in Ariyani (2011:6) states that 
communication is the most important component of any human society. In this 
aspect, we consider English language as the local language of the world. So, we need 
correct pronunciation to communicate properly because it influences and affects very 
much on the understanding of the meanings of words and to bring the intentional 
meaning to the listeners. 
If the sound of a word is different while being said with the way of 
pronouncing as it supposed to be, it may lead the listener to some other meanings. If 
this happens, it is very much obvious that it is not a proper communication. This is, in 
fact, will be confusion between the speaker who wants to deliver the message and the 
listener who tries to understand the speaker’s intention of information. To avoid such 
kind of problems, we need to let the students, especially those who have the English 
language as the target of their learning to have correct pronunciation. We do need to 
get them capable of being understood by the listeners.  
Sounds in pronunciation are divided into three major parts; they are 
consonant, vowel and diphthong. In this research, the researcher will focus on the five 
consonant sounds; they are /t/, /d/, /θ/, /ð/ and /r/. 
Consonants are produced with some form of restriction or closing in the 
vocal tract that hinders the air flow from the lungs. It is also influenced by the 
movement of the tongue and lips that can create sounds and by forming the oral 
cavity in different ways, different sounds can be produced.  
Sound /t/ is included in a voiceless consonant sound whereas sound /d/ is 
included in a voiced consonant sound. Both of those sounds are produced in many 
ways where the tip tongue is raised towards somewhere the teeth-ridge and the 
alveolar ridge. 
Sound /θ/ is included in a voiceless consonant sound whereas sound /ð/ is 
included in a voiced consonant sound. Both of those sounds are produced by touching 
the upper front teeth (dental) with the tip of the tongue. 
Sound /θ/ and /ð/ are fricatives sound which have a closure which is not 
quite complete. This means that the air is not blocked at any point, and therefore there 
is no plosion. On the other hand the obstruction isbig enough for the air to make a 
noise when it passes through it, because of the friction. Hamman and Schmitz add, as 
it has no closure anywhere else, and as all air passes between the vocal folds, this 
means that [h] is like aspiration unaccompanied by any obstruction; for example in 
the word “three” (/θ/) and “this” (/ð/). 
Sound /r/ is included in a voiced consonant sound. This sound is produced 




obstruction to create any friction. It is an approximant sound which is sometimes 
called as post-alveolar sound, because it is slightly further back that the other alveolar 
sounds. 
Hamman and Schmitz (2005:7) explain, in English, consonants may also be 
classified in three ways, they are according to the voice produced (voicing); 
according to the organs which articulate them (place of articulation); and according to 
the manner in which the organs articulate them that is sounds in which they reflect the 
way airstream is affected as it travels from the lungs and out of the mouth and nose 
(manner of articulation). 
Carkin (2004:58) states, “Among native speakers, drama has long been used 
for the purpose of developing clear pronunciation and good speech habits”. Drama 
that used in class which English language as the target language can support 
communicative language practices, and encourage the development of imaginative 
interplay among learners. It can also act as a tool for pronunciation practice. Drama 
also enlivens the class by having the learners do the repetition and practice which can 
help them develop better speech and articulation habits and achieve the clear speech 
they desire. The use of the repetition in rehearsing drama empowers learners to take 
control of the correction process by making them more aware of sound problems. 
Drama is a composition in prose form that presents a story entirely told in 
dialogue and action and written with the intention of its eventual performance. Celce 
(2004:26) states, drama  is  a  particularly  effective  tool for  pronunciation  teaching 
because  various  components of  communicative  competence. It is a play where 
people pretending to be somebody else with their acts and expressions. In drama, 
each actors and actresses has to play as somebody else. They act in certain conditions 
as what is written in the script. In drama, the actors and the actresses have to speak 
clearly, so that people can understand them. 
Drama reflects on the events that happen in real life. Audiences of a play 
need to “read” about what is happening on the play. They need to know what exactly 
the actors and the actresses try to tell. They need to look deeper rather than just sit 
down and watch the drama. They must get to point of differentiating what really 
happening is. According to the researcher, drama can give expectation on what other 
people do and react to what they have done. Furthermore, Üstündağ (1997:89) adds: 
“Moreover, drama encourages learners to learn how to influence others and how to 
put themselves in other people's shoes. This activity is thought to have educational 
value.” For example, in doing drama they will have script. In the script, they will find 
directions to do next, what they have to do to expect others and what they have to 
react to what others say or vice versa. From those clues, they can learn what the 
causes and the effects are of people’s doing in everyday life. 
Drama often requires large spaces although ‘pushing back the desks’ in the 
classroom is sometimes necessary and important. Use students’ natural creativity by 
giving them the chance to invent their own collaborative drama at times. In addition, 
Wyse and Jones (2008:209) say that drama helps learners to cooperate and 
collaborate with their peers. This means it encourages learners also to see them in a 
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wider social context and should help them become more sensitive to others especially 
in communicating in the target language.  
In drama, the conversation occurs in natural way as the people talk in real 
life. It happens because the drama itself is reflected from real life. It is supported by 
Winston (2005:34) who states, “…drama is the art form that mirrors and is shaped 
from social action.” Furthermore, Kral (1997: 154-155) strongly explains: 
“A play is all communication. Every word in it is communication – 
communication between actor, and the actor and the audience as they view the play. 
 In a good play, the dialogue will be accurate and natural. It will be the way 
people talk. We don’t talk in pattern practices and drills. We talk in ideas. We talk 
with emotion. We talk with feelings – and we must learn to add this to the words if 
we are going to have true communication” 
Although students need the loud and exaggerate voice to be the actor and the 
actresses, the most important thing of it is they must get involved in the situation and 
understand exactly what is happening. Kral (1997:159) adds, there are at least five 
important questions to be considered when playing a drama: Why do I say this line? 
What do I expect the other person when I say this line? How will the other person 
react? What is my feeling in this situation? What is my emotion? If we know these 
things, intonation will happen correctly. If we know exactly what we are doing and 
why we are saying the line, stress will eventually hit the right place.  
The actors and the actresses will have dialogue to say to the audiences in 
drama. The dialogue itself must have been practiced by them over and over again. 
This means, it will help the students accustom to the language they have in their 
target of learning. For this reason, Davies (1990:96) explains, “Drama activities 
facilitate the type of language behavior that should lead to fluency, and if it is 
accepted that the learners want to learn a language in order to make themselves 
understood in the target language.” 
Moore (1997:236) states that drama enables us to investigate how accurately 
students could to pronounce words and intonation. It is supported by Ulas (2008:877), 
“Drama  has  a  significant  function  especially  in specifically  improving  
acquired/improved  speaking skill  among  the  basic  language  skills.” It is true that 
by using drama as a technique, students will have a better and clear pronunciation. 
They will be trained simultaneously how to pronounce each word from the script so 
that the audiences do not misunderstand it. 
These problems make the researcher feels it is very important to have the 
students’ pronunciation better by using drama as a technique especially on some 
certain sounds, they are t/, /d/, /θ/, /ð/ and /r/. The researcher conducted the research 
in the sixth semester students Class A Regular B of Tanjungpura University 
Pontianak in academic Year 2014/2015. 
 
METHOD 
As the method, the researcher gave a pre-test (O1) to the students. The 
function of the pre-test (O1) is to know the score of students’ basic pronunciation. 
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Then, the researcher gave three times treatments to the students. Finally, the 
researcher gave a post-test (O2) to find out the result of the treatment. So, it be seen 
the influence of the treatment by compare the result of pre-test and post-test. 
Dealing with the problems, the appropriate method to be used in this 
research is experimental method. Cohen, Manion and Morrison (2000:210) said that 
the essential feature of experimental research is the investigators deliberately control 
and manipulate the conditions which determine the events in which they are 
interested. 
The design of experimental method which the researcher used is pre-
experimental design. The researcher will use one kind of pre-experimental design, 
namely the one-group pre-test post-test design.  
Creswell (2012:142) explained that a sample is a subgroup of the target 
population that the researcher plans to study for generalizing about the target 
population. The researcher used cluster random sampling as the sampling technique. 
The sample of this study is students of Teacher Training and Education Faculty 
English Study Program Tanjungpura University Reguler B class A which consists of 
25 students. 
The tool of collecting data which is used in this research is performance test. 
The tests were divided into pre-test and post-test. The researcher used different 
material in pre-test and post-test. In the tests, the students had to read some sentences 
taken from a script which has been played by native.The researcher uses 
measurement technique in collecting the data to measure the effectiveness of using 
Drama Technique in teaching pronunciation in drama class. The first step was pre-test 
which was conducted to know the pronunciation the students have by giving them 15 
lines dialogue taken from the videos made by the native. The lines which had been 
chosen consists of the sounds observed, they are /t/, /d/, /θ/, /ð/ and /r/. The second 
step was treatments which were given by asking the students to perform their drama 
in front of the class. The other students should pay attention on the drama their 
friends performed. The last step was post-test by reading the new 15 lines which was 
conducted after giving the treatment to know the whether there is an effect or not on 
the pronunciation by doing the drama. 
The tool of collecting data which is used in this research is performance test. 
The tests were divided into pre-test and post-test. The researcher used different 
material in pre-test and post-test. In the tests, the students had to read some sentences 
taken from a script which has been played by native. So, the conclusions of tools that 
is used in this research are performing test and sound recorder. 
The aim of this study is to know whether the use of Drama technique is 
effective or not in teaching students’ English pronunciation. To prove the 
effectiveness of this study, the data of students’ pre-test and post-test will be analyzed 
by using t-test and effect size formula. 
Before doing the research, there are some preparations that the researcher 
has done as follows: preparing the teaching material, preparing the test and the tools 
of data collecting, making the lesson plan and preparing the teaching media. 
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FINDINGS AND DISCUSSION 
Findings 
In order to know how well the effectiveness of the treatment given, the 
writer analyzed the effect of the treatment (Effect Size) as follow: 
ES  = t  
 = 4.973  
 = 4.973  
 = 4.973  
  = 4.973 x 0.2 = 0.994 
According to the criteria of effect size (Cohen, Manion, & Morrison, 
2007:521), 0.994 is concluded as moderate effect. It means that Drama Technique is 
effective in teaching pronunciation to sixth semester students of FKIP UNTAN. 
 
Discussion 
Pronunciation is the way a word sound when it is spoken. For example, 
when we read a dictionary, we must see the word as it is normally spelled. Then, we 
will see another version of the word inside of a bracket – this version of the word is 
written phonetically rather than grammatically which explain the spelling how it 
sounds. The phonetic spelling of a word explains its pronunciation. Furthermore, 
Huang and Radant in Juliyanita (2012:1) explain “Pronunciation itself is one of the 
essential skills in oral language production and is concerned as the basic ability of 
speaking English as well as other language”. Correct pronunciation of English help 
learners speak accurately and fluently which leads them understands utterances 
easily. In other words, having good pronunciation will lead to good ways in speaking 
and closely linked with the understandable of communication. 
Language learners, in this case, get trouble in pronouncing words which are 
totally different in pronunciation with their native language. It is merely because their 
native language does not have sounds like English does. Indonesian students have 
trouble to differentiate among certain sounds and its pronunciation. Instead of 
pronouncing /θ/ or /ð/, they tend to say /t/ and /d/. For instance, in English, the word 
“thank” and “tank” have almost similar sound in pronunciation. The word “thanks” 
which is supposed to be pronounced as /θæŋks/, it usually pronounced as /tæŋks/ by 
the students. Another example is for the sound /ð/. The word “then” which is 
supposed to be pronounced as /ðen/, it is usually pronounced as /den/ by the students. 
Not only mentioning that only these pairs which its pronunciation can be changed; /θ/ 
with /t/ and /ð/ with /d/; but the sound // and /d/ can be mispronounced as well. For 
example, students commonly say the words “bedroom” and “bathroom” with the 
switched pronunciation. They tend to say them as /bedrʊm/ for the word “bedroom” 
7 
 
and even for the word “bathroom”. It is one of the fatal problems that might be 
happened if someone is trying to convey a meaning to the listener while it leads some 
other meanings to the listener. As what the researcher has mentioned before, this 
situation may cause a not proper communication. Based on the researcher’s 
observation, this mostly happens on the students of the sixth semester students who 
do not put more attention on saying words which consists those sounds; /t/, /d/, /θ/ 
and /ð/. 
Another sound that mostly produced wrongly by the students is the sound /r/. 
Instead of producing the sound /r/ as the way of English pronunciation supposed to 
be; by raising the tip of the tongue while curling it back the ridge that is behind the 
upper front teeth or it is usually be called as the alveolar ridge, but the tongue never 
touches it; they tend to say the /r/ sound in a more simple way, that is just vibrating 
the tongue and touching the alveolar ridge while saying a word. For instance, the 
word “never”, in the phonetic transcription, the word “never” is pronounced as 
/nevər/. The /r/ sound here is sounded not too clear. This may not change the meaning 
of a word, but in this case, the meaning that the listeners get will a bit different as the 
speaker means. 
In learning pronunciation, another obstacle that facing the learners is the 
knowledge about wrong mistakes in pronunciation have been repeated almost for the 
whole time they study the language. Moreover, Baker in Fangzhi (1998:37) claims, 
“Advanced students find that they can improve all the aspects of their proficiency in 
English except their pronunciation, and mistakes that have been repeated for years are 
impossible to eradicate”. Even when they are already pronounce words in English 
accurately and just have a few mistakes in pronouncing them, they do not keep 
correct their mistakes. They think the knowledge and the ability they have is enough, 
however, what they have is not enough yet. 
Another problem in pronouncing words in English correctly is because they 
do not use it regularly in daily conversation. They do not merely use it while they are 
speaking –even to the people who are in the English Department or do it by 
themselves as their own speaking practice privately. In addition, Banville (2003:42) 
states that using the pronunciation in communication give learners confidence to 
communicate effectively in everyday situations”. This means that the more we use a 
language to speak, the more we can get into the language as our target to be fluency 
spoken, especially for the correct pronunciation production. We can practice English 
with or without listeners because it can help us to be more comfortable in using the 
language without any pressure to do it. 
Despite of the problems mentioned above, how to teach pronunciation is one 
of the debatable issues to be discussed. This situation makes researchers investigate 
better techniques for teaching pronunciation. The purposes of learning pronunciation 
by Jones in Hasanah (2011:9) are firstly, to make foreign language learners 
understand the native speaker’s speech easier; secondly, to facilitate the language 
learners to pronounce more fluently and native-like in speech; thirdly, to discriminate 
between sounds; and the last, to help language learners differentiate among sounds. 
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In the era of English as an International language has raised many questions 
about the pronunciation learning, especially in Indonesia: has students’ pronunciation 
reached the maximum result by the teaching of pronunciation? What requirements 
considered as good teaching of pronunciation? Should students aim to sound as 
native-like as possible as the maximum result? It is very difficult for learners to 
achieve pronunciation that sounds like a native. With regard to that case, we have not 
been surprised anymore about the ability of pronunciation the students have is low 
although English in one of the important compulsory subjects in school. Furthermore, 
Moedjito (2008:130) states that pronunciation has not received enough attention in 
English Language Education in Indonesia. 
Learning pronunciation will help learners produce the correct pronunciation. 
Instead of guessing what the other speaker says in a certain situation, learners who 
have good pronunciation will understand what being talked, moreover, if they are 
involved in that conversation. They will have the answer or the response as the 
reaction. 
Learners, then, can differentiate among sounds produced after learn 
pronunciation and they themselves can produce it while speaking in English 
correctly. The differentiation of sounds can bring them to discriminate the between 
sounds whether it is about the way of producing a certain sound, its function, or even 
its position.  
Finally, after having pronunciation clearly understood, the learners can 
develop their knowledge into a better level of using the English language in 
conversation. They can develop the ability of pronouncing sounds, words, phrases or 
even sentences into the ability of speaking, especially the fluency and the accuracy. 
During the treatment process, the researcher found that Drama Technique 
were applied in teaching pronunciation gives that students more opportunities to 
practice their pronunciation. Based on the data analysis above, the writer concluded 
that the alternative hypothesis was accepted because the t-obt was higher than the t-
critical (4,255 > 2,045). Since the result of t-test shows that Drama Technique has 
significance effect to increase students’ pronunciation, the writer comes to find out 
how far the effect is by using effect size formula. The result of effect size is 0,79 
which is moderate effect. According to the result of effect size formula, the writer 
comes to a conclusion that Drama Technique is effective in teaching English 
pronunciation to the sixth semester students Class A Regular B of Teacher Training 
and Education Faculty in English Department at Tanjungpura University Pontianak in 
academic year 2014/2015. 
The finding of this research shows that teaching pronunciation by using drama 
technique changed the students’ achievement in pronouncing. As a result, it was 
proved that the students’ achievement score could increase into 5,62 (five point sixty 
two). This interval score is a result of computing process from the increase of pretest 
to posttest score after being given treatment. 
In relation to the result, there were some causes that have influenced the 
interval score into 5,62 (five point sixty two) points, they are: based on the finding, 
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the entire process of treatments have been successfully done by the researcher during 
the teaching learning process. The result of the increasing point showed us that 
pronunciation by using drama technique might become familiar to the students, but 
there were three students who did not really get into the technique. It showed by their 
interval score from pretest to posttest. The first student gets -3 and the second and 
third student gets -5 for the interval. This means that some the students did not have 
the increase in their pronunciation achievement.  
The minus results of those students might be caused by some problems. First, 
those students seldom talked in the class. They intended to be silent from the teaching 
learning process and treatments. Although the drama technique here forces students 
to talk and practice to speak, those students who got minus score kept being silent. It 
caused them did not really follow the class. Second, they did not come to the class for 
many times which means they did not get the treatment really well like the other 
students who always follow the class. It might cause them to be confused to join in 
the activities. Third, the activities that the researcher did may be not too interesting 
for them so they did not really enjoy it. 
Drama is indeed really important to be used in learning a language, 
especially on the verbal ability, whereas in drama, the learners are also encouraged to 
pay attention on their non-verbal ability which is included in facial expression, 
gesture, eye contact and the vocal. In addition, Slade in Andayani (2011:2) states, 
“Drama needs to work with the body, working with the words, the expression, and at 
the same time, working with different roles inside different situations and contexts”. 
This means that students have to establish relationship and communication. The 
students can do it widely and learn to see and also feel the experience of using it. 
Prendiville and Toye (2007:35) state that drama has many advantages for the 
pupils who learn language through drama, they are  create context, build belief in the 
roles and therefore the drama, focus learning, and help explore a situation and deepen 
understanding. 
In other side, Beales and Zemel (1990:50) state, “Not all students will be 
kinesthetic learners.” This has a big possible chance to happen in a drama class. 
Drama for students, especially among adults, causes embarrassment and 
awkwardness in some situations. It can be one of the cause that make students are not 
get into the drama. But, some research studies from Maley & Duff (2001) and 
Phillips (2003) in Fuentes (2010:1) suggest that drama activities can promote 
interesting ways of motivating language learners and teachers. With drama we can 
play, move, act and learn at the same time. It is also supported by Zouyd (2011:1) 
who states, “Drama also fosters and maintains students’ motivation by providing an 
atmosphere which is full of fun and entertainment. It engages feelings and attention 
and enriches the learners' experience of the language.” 
As a matter of fact, sometimes students think that that ‘drama’ here means as 
a subject. They just consider it as a responsibility for them to memorize their dialog 
in the script and get high score rather than keep it in their mind as learning for their 
own life; however they do not realize that while they play drama. Furthermore, 
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Desiatova in Zyoud (2011:2) explains, “Drama is to make what is learned memorable 
through direct experience and affect (emotions) for learners with different learning 
styles. It means the students are also learning about the language more deeply; about 
the expressions while saying and being in a certain situation; besides the dialogues 
they say in the play. Drama has the potential of making the learning experience fun 
for the students and even memorable because it is interactive and visual. The personal 
nature of improvisation provides ways for self-expression. The language can be used 
in context and makes it come to life. 
 
CONCLUSION AND SUGGESTION 
Conclusion 
Since the research was design to know whether Drama Technique is effective 
and how the effectiveness is Drama Technique used in teaching pronunciation to the 
sixth semester students Class A Regular B of Teacher Training and Education Faculty 
in English Department at Tanjungpura University Pontianak in Academic Year 
2014/2015, the researcher draws some conclusions based on the analysis of the 
students’ test results, they are: the results of students’ mean score of pre-test and post-
test are 69.89 and 75.51. Thus, the result of the students based on criteria proposed by 
Heaton (1988:96) is average to good; the result of t-test formula is 4.973. With degree 
of freedom 5% (0.05) and n= 25, t-critical is 2.045. T-test is higher than t-critical 
(4.973 > 2.045) which indicates that there is a significant different between students’ 
mean score in pre-test and post-test; the result of effect size is 0.994. According to the 
criteria of effect size (Cohen, Manion, & Morrison, 2007:521), 0.994 is concluded as 
moderate effect. This result implies that teaching pronunciation through drama 
technique is effective; teaching pronunciation through Drama Technique is effective 
to be applied to the sixth semester students Class A Regular B of Teacher Training 
and Education Faculty in English Department at Tanjungpura University Pontianak in 
Academic Year 2014/2015 and Drama Technique is considered as an effective 




Based on the findings and the conclusion, it is suggested to the teachers and 
further researcher that Drama Technique is effective in teaching pronunciation, but 
there are some weaknesses that can be minimize by some suggestion below. Based on 
the facts found, the researcher would like to give some suggestions, they are: since 
the students’ achievement in English can be increased after using Drama Technique, 
it is essential for the teachers or even the lecturers to help the students to overcome 
their learning difficulties especially in pronunciation using Drama Technique 
activities; it is expected that the lines chosen has the sounds that the students have 
difficulties the most; it is hoped that the teacher or the lecturer pays more attention on 
each students’ pronunciation; help the students if they find difficulties in pronouncing 
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sounds so that they can have the correction; guide the students while they do 
mispronunciation; give the students extra practice by giving them lines from the 
dialogue that the native speaker do in drama; and the teacher or the lecturer should be 
creative to choose the appropriate material in using Drama Technique, particularly 
those relating to the students’ difficulties. 
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